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Why Educationally Relevant?

(related service
al education) are here to help
eral education curriculum!



> Medical/Private



snow the General Education
xpectations

rww.gadoe.org riculum-Instruction-
sment/Curriculum-and-
/Pages/ default.aspx



Viore thanjust English Language
"Arts

Language Arts



ssessment

to Instruction

itions in Classrooms
ions in pull-out
ab approach....................



to Answer through
Assessment

student need to access,
make progress in the general

ional performance?

imits the students academic and
lonal performance?

NOT “Does the student need SLP services?”



nal Definitions

dents during the process of
llecting information and



ons continued

the purpose of making a decision



ons continued

data and professional judgment
valuation is inclusive of testing
es, and provides answers to
sessment questio well as recommendations
eting the student's needs.




Technician versus Diagnostic Investigator
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What to do?

 of assessment tools and strategies
nt functional, developmental,
academi mation about the child,
uding information provided by the parent
04(b)(1))
‘use any single measure or assessment as
e sole criterion for determining whether a
child is a child with a disability and for
determining an appropriate educational
program for the child (300.34(b)(2))




"do continued

sound instruments that may
contribution of cognitive and
addition to physical or

04(b)(3))



Ive referencing
‘hot to do)

arison of IQ scores to

XXX



Why do'we do assessments
Idealistically?

nore about students!



.

hy do we do assessments
practically?

Negative impact on academic achievement or
unctional performance

he need for specially designed, individualized
Instruction







ngs can we do?

om writing samples
m benchmark testing
course/ end of grade



indard instruments




f standard testing

ucationally relevant
at constitutes a disability

e to administer



INg deeper into pitfalls

binary decision disability or not
tion between poor scores and

rol groups for reliability and validity may
clude the child’s population or any
uage impaired children 36 or 45 examined
aulding did, (intellectual disability)

= May not include cut off scores for severity
rating , mild, moderate, severe (if you are
looking for that)



Ing Sensitivity and
Specificity

xamine what it says it does?
examine that?
1s found in the examiners

else that the items supposedly do not test
ey actually test in a non-standard way?

Ise does a subtest REALLY test?

What biases does any given test have? (WISC
~ old)



EbleZ2 - Stumimary of score differences for language-
Impaired and
mative or control groups.

oyviation



wpble 2. Stummary of score differences for
language-impaired and
Jormative or control groups.

D difference




EbleZ2 - Stumimary of score differences for language-
Impaired and
native or control groups.
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Table 4. ldentification accuracy for currently available tests.

Identification accuracy

Cutoff score”

Test Sensitivity* Specificity” (standard score)

CELF-4 87% 96% 70
CELF-P 60% 67% 85
CELF-P* 80% 89% 96
DELV® 64% %

EVT! 1% 68% 97
EOWPVT! 1% % 96
PEST 49% 90%

PEST® 90% 95% 59.95
PLS-4 80% 88% 85
PPVT-3" 74% 1% 104
TEGI" 81% 95%

ROWPVT' % % 07
SPELT-3' 90% 100% 95
SPELT-P* 83% 95% 79.15
TEEM® 90% 95% 75
TLC-E 90% 86% na
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some examples of Classroom
sessments



-ative Analysis

niversity of Wyoming



arrative Analysis

Utah State

Sk

Supporting K
el

nowledge in
nd Literacy

CEC-RP P
Sute



) ngUage Sampling

an uage
Ean?pleg

EAnalysis

The Wisconsin Guide




M Cards

Cate Crowley, Ph.D, CCC-SLP
ation and retells

7 (Pre-K and Element -ry)
omes Home (Pre-K and Elementary)


http://www.leadersproject.org

tive Analysis for Picture
rompted Stories

iment functioning, context and
orts required

51 www.leadersproject.org



snguage lools and Techniques

& Owens, R. E. (2017).
Utterances and Gt
SUGAR): New Nor

. Lang
197-215

7es and SUGAR : Free video modules
1a SL.P website


http://lshss.pubs.asha.org/article.aspx?articleid=2646499&resultClick=1

Articulation Tools

Powell, T. W., « (1996).
seful clinical tool. Journal of
ders, 29, 237-253.

) probe and ca
Practice Portal links and resources


http://www.sciencedirect.com/science/article/pii/0021992496000123

Jynamic Assessment Tools

ssment tools include:
www.languagedy: Story Champs

tics Dy Assessment Protocol (PDF

¥e

Practice Portal resources

rrez-Clellen, V. F. & Penfia, E. (2001).
Dynamic
Tutorial

= Petersen et.al. (2017).


http://www.languagedynamicsgroup.com/
http://lshss.pubs.asha.org/article.aspx?articleid=1780262&resultClick=1
http://jslhr.pubs.asha.org/article.aspx?articleid=2615771&resultClick=1

llhe Impact of Poverty

Increasing Ora
Of Children In Pc (DVD from ASHA)

Teaching with Pove

Poor Does m

Can Do £ by Eric Jensen

ng with Babble (Free app for caregivers
1late language)

www.lea

Works l} Ruby Payne on the language of
poverty


https://www.asha.org/eWeb/OLSDynamicPage.aspx?Webcode=olsdetails&title=Increasing+Oral+and+Literate+Language+Skills+of+Children+in+Poverty
http://www.ascd.org/publications/books/109074.aspx
http://www.leapempowers.org

snguage Variation and Dialect

Understanding E
farOfel cleieeliand other work in language
NAa dlc

Hudley |
J. B., Gregory, K. D., & Riviere, A.

Languag
About Dic . Perspect ASHA
~ SIGs, 1 (SIG 16), 28-37.



https://annecharityhudley.com/book/
https://annecharityhudley.com/publications/
http://perspectives.pubs.asha.org/article.aspx?articleid=2513822&resultClick=3

Jynamic Assessment

ellen, V. F. & Peniia, E. (2001).
Dynamic Assessn
Tutorial =~ - 1 Hear Serv Sch, 32(4),

24

h, D. B., Chanthongthip, H., Ukrainetz,
spencer, T. D., & Steeve, R. W. (2017).
nic Assessment of Narratives:

. ‘

‘Hear Res, 60(4), 983-998

. | Speech Lang


http://lshss.pubs.asha.org/article.aspx?articleid=1780262&resultClick=1
http://jslhr.pubs.asha.org/article.aspx?articleid=2615771&resultClick=1

Access Online Tools and
Resources to Strengthen
Evaluation Practices

sed resources that focus
al identification

idence

hore than just c

ment performance in the context of
hool environment

e compliance with any state
education agency (e.g., SEA,) or local
~ education agency (e.g. LEA, district,

- division) requirements

Ll |






elopment: THE SEQUENCE

s report findings/review

ths and prioritizes needs

writes prioritized goals student can
nably achieve by the end of the IEP period

determines least restrictive environment
nned services

@ Team determines services and supports
- student will need to fully benefit from and
make progress in the program



REPOrting Conference/ IEP Team

ors about what skills from the
kids can do and can’t do.

atively with teachers,
occupational therapists,
al therapists, resource teachers.

determine what service delivery
ders are required for the student to meet



Finitions in mind
>d Service

> assessment data meet the definition?



|EPS

f Academic Achievement and

Modifications

estrictive Environment
Reports



usually standardized testing
= Progress monitoring data
- You must call for re-evaluation to dismiss (process)




Where to find many non-
standard assessments

overview /faculty/perry-flynn/

t and Interventioh modules



erences

ies (2007). Conducting
vant Evaluations. Rockville,



EMATM I





http://www.corestandards.org/

Adagrbed from orjginad by Joos!

mpinciscmail net

’ y
;. ll. Content *

=~ -
"1 - -

Evaluatean
arqument.

Colorado Academic
Standards: Reading, Writing,
& Communicating

ional Chart for Speech-Language
Pathologists




ducational Relevance

veginning of the Exceptional

o Place and inclusion with typical peers



ng the Program
Components

| Child Assessment

A

| Evaluation of Progress

Intervention

Adapted from Bricker & Pretti-Frontczak & McComas, 1998



"Goals

levant goals that impact and are
ic achievement or functional
rformance

on Cores State Standards or educational
ol Curriculum or Early Learning

| Occupational Course of Study
= Extended Content Standards



xtended Content Standards

nd State Collaborative


http://www.ncscpartners.org/

@o01mmon Core Standards, English Language Arts,
Speaking and Listening

d Collaboration:

CCSS.ELA-Litera
a range of collaborative discussions (one-
d teacher-led) with diverse partners on
ouilding on others' ideas and expressing
clea
C( ‘ 3.1.a
me to discussions prepared, having read or studied required
rial; explicitly draw on that preparation and other
mation known about the topic to explore ideas under
1ssion.
CES5iE
ow agreed-upon rules for discussions (e.g., gaining the floor
spectful ways, listening to others with care, speaking one at
about the topics and texts under discussion).
= >.E.
Ask questions to check understanding of information presented,
stay on topic, and link their comments to the remarks of others.

Explain their own ideas and understanding in light of the
discussion.


http://www.corestandards.org/ELA-Literacy/SL/3/1/
http://www.corestandards.org/ELA-Literacy/SL/3/1/a/
http://www.corestandards.org/ELA-Literacy/SL/3/1/b/
http://www.corestandards.org/ELA-Literacy/SL/3/1/c/
http://www.corestandards.org/ELA-Literacy/SL/3/1/d/

LA but Math and even
technology

involving the four operations,
lain patterns in arithmetic.

e two-step wo@oblems using the four
tions. Represent these problems using
ions with a letter standing for the
1IKknown quantity. Assess the reasonableness
of answers using mental computation and
estimation strategies including rounding.’



http://www.corestandards.org/Math/Content/3/OA/D/8/

BIOOMSs laxonomy and Universal
PDesign for Learning
Bloom’s Taxonomy (Revised)

Creating

Evaluating

Analyzing

Applying

Understanding

Remembering

Can the student create a new
product or point of view?

Can the student justify a stand
or decision?

Can the student distinguish
between different parts?

Can the student use information
in a new way?

Can the student explain ideas or
concepts?

Can the student recall or
remember the information?

assemble, construct, create, design,
develop, formulate, write

appraise, argus, defend, judge, select,
support, value, evaluate

appraise, compare, contrast, criticize,
differentiate, discriminate, distinguish,
examine, experiment, question, test

chooss, demonstrate, dramatize,
employ, illustrate, interpret, operate,
schedule, sketch, solve, use, write

classify, describe, discuss, explain,
identify, locate, recognize, report,
select, translate, paraphrass

define, duplicate, list, memorize, recall,
repeat, state




Quality IEPs

ent data on the student (be an
technician)

t Level of Academic Achievement
(PLAAFP)

ct on general educatie' @
ency, duration and location (dosage) N

without typical peers/ Least Restrictive
ynment

O ‘ .

s Transition

5 Reasonable goals to meet the standards of the general
education curriculum



w t

. morphology



ctivity

a look at the standards on the
e the standard for the
ragmatic, phonological,



on and Collaboration:

CCS5.ELA-Lite

aborative conversations with diverse
e 1 topics and texts with peers and adults

ups.
CCSS.ELA-Literacy.SL.1.

greed-upon r discussions (e.g., listening to
care, speaking one at a time about the topics and

discussion).

CCSS.ELA-
_ thers' talk in conversations by responding to the
- con )f others through multiple exchanges.

y (O
Ask questions to clear up any confusion about the topics and
texts under discussion.


http://www.corestandards.org/ELA-Literacy/SL/1/1/
http://www.corestandards.org/ELA-Literacy/SL/1/1/a/
http://www.corestandards.org/ELA-Literacy/SL/1/1/b/
http://www.corestandards.org/ELA-Literacy/SL/1/1/c/

rsal screening tools (DIBELS)
else can think of?



ermine the Student’s
vel of Performance

eeds
1s of current data
1pacts the general



m Criterion



s in general education curriculum



dentify Special
Instruction

cially designed instruction that
ceive

specially designed



pecially Designed
Instruction?

s

propriate to the needs of an
er the content, methodology

ess the unique needs of the child that result
the child’s disability

access of the child to the general education
curriculum so the child can meet the educational
standards..........



Some examples



Determine the Most

APPropriate Assessment Option

ress be measured
d measure progress in an

ts keeping their oWn data)

ess monitoring ideas?



tep-wise Approach

A Step-wise procedure can
facilitate integration of the
standards with speech-language
ervices

72



1. Review the Content Standards for

the Grade
4

2.Determine Where the Child is
Performing
(Present Level of Academic
Achievement and Functional
Performance)
)

3. Review the Child’s IEP Goals,
Accommodations and Modifications
4
4. Review the Classroom Materials
and Analyze Instructional Style
\l
5. Collaborate with Teachers
0
6. Design and Implement

Intervention
73

Power-deFur & Flynn, 2012



iew the Content Standards

e content standards in all areas
e in which the student is enrolled

, rade levels - to identify
content that it is assumed the student has

mastered

1alyze standards for communication
pectations subsumed in the standard.

hat are the pragmatic, semantic, syntactic,
morphologic, phonologic, and metalinguistic
skills that the student needs for s

C@ COMMON CORE

74



line Where the Child is
Performing

_ ion-referenced assessments

r patterns in the child’s communication
 as they apply to the academic curriculum.

Analyze the effect of various instructional
strategies, accommodations and modifications.

@ NOTE: This can be identified by reviewing the
PLOAAFP.

75



MBYI8W the Child’s |i,

e goals relate to the
ills needed for success on the

the accommc ions and modifications
lerstand which approaches enable the
s success.

76



4, Review the Classroom

ze instructional style of the teacher

s Observe classroom environment
= Engineer optimal communication

77



Ilaborate with Teachers

plied to real-word situations, such as those in the

SSroom.

vision of strategies and supports for mastering a
ill is best when paired with application of that skill
in the classroom.

78



rate with Teachers
(cont.)

guage pathologist and the
(s) w111 jointly decide on the

ect instruction by the speech-language
ologlst in another setting.

79



1gn and Implement
Intervention

- integration of speech-language

ith the academic curriculum.

be appropriate in a pull-out
ific skills.

eally, the intervention will involve

laboration between the speech-language

ologist and the classroom teacher(s),

h some services provided in an integrated
ion in the classroom.

80



’s ook at an Example

Let's look at an
example.

81



ftegrating CCS: An Example

1 grader with a bilateral moderate
0ss and concomitant

e will need suppo master the common core
dard because of his deficits in abstract

ibulary. By developing his skills in determining
meaning and using abstract vocabulary, he will
otter able to be precise in his language.

82



\ . Review the Content
andards for the Grade

andards - Vocabulary Acquisition and Use

e knowledge of language and its
riting, speaking, reading, or

00Se WOrd
ecisely. ...

e 4, #4 Determine or clafify the meaning of
own and multiple-meaning words and phrases

d on grade 4 reading and content, choosing
ility from a range of strategies.

. Use common, grade-appropriate Greek and Latin
affixes and roots as clues to the meaning of a word”

(Common Core Standards Initiative, 2011b, p. 29).

rases to convey ideas

83



Xample: 2. Determine Where the
ild 1s Performing

he child’s PLAAFP reveals the

d Wi
e’s language skil

1guage Scales -1l reveal that
scattered

though standard scores on Listening Comprehension
d Oral Expression are within 1.5 standard deviations
e mean, analysis of he shows significant

eaknesses in understanding and use of abstract
ocabulary and figurative language.

84



85

abulary that is generally understood by other



86



nple: 3. Review the Child’s
|=H € als Accommodations and
Modifications

des the following goal: Joe will
ery of 80% vocabulary words from
social studies, science and math

as two relevant accommodations:

an on-line dictionary program on his
assroom computer when he reading a word he
sn’t understand or when writing narratives.

= additional time on in-class writing assignments,
which gives him time to use this dictionary.

87



-xample: 4. Review the
sroom Materials and

ANdlyze Instructional Style
anguage Arts, Social Studies,

th texts should identify

88



= 5. Collaborate with
Teachers

ach meaning of common affixes

The teacher identifies the
abulary he will be teaching the entire class
and the speech-language pathologist focuses
on vocabulary that may be difficult for Joe, but
would not be the focus of the class instruction.

89



90

g the one-on-one time with Joe, they review
various meaning of and apply it to the

pletes a word web with ” in the middle
and identifies 6 other words that include the suffix
with a comparable meaning.



Word Sort from: Words Their
ay, Bear, Invernizzi,

dempleton, Johnston

omission conclusion  regression subtraction  collision

affection extinction permission  function delusion

emission explosion caution permission  junction




all group Intervention

Word Ladder

nelghborhood” at

opposite ends

tudents fill in the ladder
vith various terms that
describe geographic
roupings of people (e.g.,
ttlement,
nelghborhood territory,
precinct, city,
subdivision, state).
(Diamond, L. & Gutlohn, L., 2009)

Neighborhood

92



p Intervention

1600s

2012

93



B A . N J B B I B B W W TR O W Y S s W

andards Analyzis and Integration Worksheet

_-=
Review the Content Standards for | Relevant Standards:
the Grade 4.2 Choose words and phroses to comary
fdems

d.ad Clarify unkaown & multiple meaaing
words with offices & roots

&
Determine where the Child is Intervention data, classwork,
Performing (Present Level of observations:;
Academic Achievement and ®  Syntar — Age level
Functional Performance) * Weokness — abstract vocob and
frgurative language
&  Concrefe vocabulary

O

Review the Child's IEP Goals and | Relevant goals, accommodations,
Accommodations modifications:

80% mastery of vocab from G 4

content oreas

Use online dictionary; odditional time

weie i WerEETnG

4
Review the Classrocm Materials | Linguistic complexity:
ardd Instructional Style (texts, Moany challemgimg vocabulary word's

manipulatives) Applicability to intervention:
Source of needed vocabulory
4
Collaborate with Teachers Joint decision re collaboration:
P il pre-teach comman prafices (30
rmin puwl-out)

Teacher instructs new vooab for all
HP supports mew voceb [small group in
Eheres)

3

Design and Implement Intervention:

In-class: SLPcreates “antonym scole” to focus on geogrophic growpings of
people from neighborhood to country.




ards-based IEPs:

relevant

evel standards
tudent’s disability
neral education

ropriate for the grade level/
mental level of the student



Write some standards based



References:

10omy and Universal Design for

r-deFur, L, & Flyhl’. (2012) Unpacking the
ards for Intervention, ASHA SIG 16

tives on School-Based Issues, March 2012,
13:11-16. d0i:10.1044 /sbil13.1.11

ebusch, J. From Common Core State Standards

to Standards-Based IEPs: A Brief Tutorial, SIG 16

- Perspectives on School-Based Issues, March 2012,
Vol. 13:17-24. d0i:10.1044 /sbi13.1.17


http://www.middleweb.com/21295/the-intersection-of-udl-and-blooms-taxonomy/

: Delivery



epresent on IEP

minutes per, report period,

o_vided?

sroom ENVIRONMENT



m of Services

Self contained
class

Resource classro

Speech “closet” Separate school
Homebound



A Dark Moment

ers, Schedules, LRE



svidence Based Practices

ce Portal and EBP Maps

a.org / Practice-Portal / Speech-
ists/

e

-
=

—




er's explore Service Delivery
\



ed intervention o creet skills/ drill and
e should be tied to curriculum

strictive Last resort and hope to move to less
tive quickly!



continued

ssrooms,/ Courses



Class/Course
a “period or block” of the day

ered a restrictive placement
ld be tied to curriculum skills

‘student in a self contained class can receive at
least incidental benefit

= Reassure parents a way to “wean” students off of
services



jout self contained
“lasses

e “not ready to communicate”
1tained class teacher


http://www.project-core.com/communication-systems/
https://www.onetonline.org/

Is continued

chool



School

s in one place
ize in the population

r no contact with ally developing peers



Vlodels continued

Jased



. on specific situational skills

ions depends on need to
t/ situation

alize skill to enviro
onal skills and carry over in natural environments
ividual

ing improvement in functional communication

 Michael, Brett, Amanda,



Vlodels continued



Itative/ collaborative/ on

a great deal of collaboration
g the curriculum



Models continued

= 3/1

MARCH 22012

sun | mon wen | Tru sat

----H-




S continued



s Continued

d




ere Might
ion Take Place?



Classroom Based
Intervention

aistrative support to cluster students.
pport to accept clustered students.

P's schedule to plan, pull
aluations, and provide

Mo
goals for
1ts in collaboration with teachers.

with teachers to embed intervention in
om routines.

@ *Actively co-teach with teachers.
= *Provide teachers with documentation of IEP goals.
= *Devise a useful data collection system.



Workload Activity Clusters




Monday

Tuesday

8:00 AM|Material collection for today=>>23EnnnRnR00R 10 min. Alex 10 min. Alex
§:30 AM|Dickens K 2 Comer K 7 LD resource class Artic. & O'Keefe
5:00 AM Artic.
9:30 AM|pull out Tom & Sarah pull out
10:00 AM 1 & 2 plan Dickens & Comer |Lang. & O'Keefe
10:30 AM(3 Crumpion 1 4 Curry pull out Lang. papenwork
11:00 AM pull out opEen
11:30 AM open open
12:00| pull out open 4 plan Curry
12:30 PM{Lunch Eat with Ashley
1:00 PM| Artic. Group pull out language 5 Golding & autizm self conftained Diagnostic
1:30 PM | Artic. Group pull out artic. Paperwork & open time
2:00 PM|Planning Smith pull out 3 Crumpton plan |IEP conference
2-30 PM| Student Assistance Team Tth & Bth graders pull out OpEn

2:00 FM

& plan autism self contained

330 FM

teacher

Faculty meeting

5 Golding plan




Co-Teaching

observe — one observes while the other

' —one assumes primary teaching
other assists individual students.

hes at a separate center.
cts half the class using the

1al teaching — one presents material while the other
es previously taught material.

emental teaching — one presents the lesson in a
format while the other adapts the lesson.

'@ *Team aching — both share lecturing.
Friend 2010



to co-teaching

_personality

0 wrong
rt each other to make things go right

-ole definitions
= Delineate specific roles



ntinued

and reflect

data
ly TRY it!

make excuses

- Kimberly Long, Teaching Secrets: 5 Ways to Make Co-teaching Work
www.edweek.org/tm/articles/2013/04/17tln_long_coteaching.html



onal Intelligence
Definition
lligence (EI) refers to the ability


http://psychology.about.com/bio/Kendra-Cherry-17268.htm

y and Mayer,
ranches

emotions



ved Emotions

understanding emotions is to
lve them. In many cases, this
standing nonverbal signals
nd facial expressions.



19 with Emotions

Involves using emotions to
1€ and cognitive activity.



ershtanding Emotions

that we perceive can carry a wide
ings. If someone is expressing
observer must interpret
ause of their anger and what it might

. For example, if your boss is acting

, it might mean that he is dissatisfied with
yur work; or it could be because he got a
speeding ticket on his way to work that
morning or that he's been fighting with his
wife.




ing Emotions

anage emotions effectively is a
lonal intelligence. Regulating
ng appropriately and

ions of others are all
ant aspect of emotional management.



eman, The Harvard
Iness Review

nts of Emotional



"Awareness

cognize and understand your
nd drives as well as their

nfidence

ic self-assessment
precating sense of humor



-Regulation

ontrol redirect disruptive



otivation

ork for reasons that go beyond

e goals with energy and
nce

arks:

» drive to achieve

ism, even in the face of failure
ational commitment



mpathy

nderstand the emotional

tise in building and retaining talent
-cultural sensitivity
to clients and customers



cial Skill

anaging relationships and



Perry,

ligence is the part of the ART of
hat employers ask
in recommendations) !



d resources

ard Gardner (first major breakthrough on the

niel Goleman
Boyatzis, McKee

om ag}l?lle on leadership and emotional intelligence are on the
ite. They come from various resources. Harvard, NPR,
(G

Daniel Goleman's website:


http://hbr.org/2004/01/what-makes-a-leader/ar/1
http://danielgoleman.info/
http://danielgoleman.info/podcast-new-insights-on-emotional-intelligence/

Planning for
bedded
intervention/Inclusion



_Let’s Give it a Try

e of children’s literature.

the student pro goals to plan 3 activities
on the story while incorporating the
on Core Standards for the grade level you

BRINGING THE RAIN TO KAPITI
PULAND by Vema Aardesmn * pictres by Beatriz Vidal .

B

'.E' !: ol '_,';.'.’..%!_ (17

hioe
 faars:

(il
Yo
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